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CHAPTER I 
INTRODUCTION 
Nature and Scope of the Problem 
Statement of the problem. It .. is the purpose of 
this study to construct. :.and to validate an instrument to 
measure appreciation of poetry. 
Scope. -- The test to be constructed is intended to 
meet the need for measuring the level of the appreciation~ 
of poetry of pupils in grades nine through twelve. 
DEFINITION OF TERMS 
Appreciation. -- Appreciation has been defined as a 
product of learning which has value in terms of feeling. 
Poetry. -- Poetry is the concrete and artistic expres-
sion of the human mind in emotional and rhythmical 
1 
language. In terms of this definition, no literary 
expression can be called poetry that is not in a certain deep 
sense emotional, whatever its subject-matter, concrete in 
its method and diction, rhythmical in movement, and artistic 
in form. 
1 Encyclopaedia Britannica, The University of Chicago, 
Encyclopaedia Britannica, Inc., Chicago. 1946 Vol. 18 
p. 104. 
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That poetry must be metrical or even rhythmical in 
movement, however, some have denied. Here is touched the 
very root of the subject. Aristotle seems to have assumed: 
that the indispensable basis of poetry is invention ; 1 
and perhaps the first critic who revolted against the 
dictum that substance, and not form, is the indispensable 
basis of poetry was Dionysius of Halicarnassus, whose 
treatise upon the arrangement of words is still a fine 
piece of literary criticism. 2 
The appreciation of poetry. -- The appreciation of' 
poetry becomes fundamentally the response to poetry. 
Higher processes of the appreciation of' poetry. 
While the understanding of poetry includes technical, and 
other factual information, the appreciation of poetry is 
far more than the mere possession of information. For 
the purpose of' this study, the factors of mood, imagery, 
association, and the rhythmic responses, will be referred 
to as the "higher processes of appreciation." 
Need for a test for the appreciation of poetry. 
Research is stated in the areas of what abilities constitute 
1 McKeon, Richard, Aristotle's Poetics, Random House, New 
York, 1941 
2 Roberts, T., DeCompositione Verborum, "on Literary Compo-
sition" St. Catherine's Press, London, -1910. 
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appreciation in poetry and what makes ~or a good test. 
Buros claims that the E'xisting tests measure only a limited 
index of what may be tE~rmed appreciation. 1 
Since present methods o~ testing appreciation seem 
inadequate, the need for improved instruments becomes 
evident. Tbe apprecia1;,ion of poetry involves emotional 
responses which by thelr very nature are personal, and 
likely to be highly incli vidual. In addition, they are 
aesthetic in nature and intangible in character. For these 
I! reasons the claim has l)een made that the appreciation of 
!; poetry cannot be measw•ed. On the other hand, the educator 
1 views the problem in te1rms of successful teaching. While he 
I may entertain doubts of the immediate possibility of measur-
1 
II ing the higher processe1s of the appreciation of poetry, 
I nevertheless, as a teac:ber he would like to know whether 
I 
I· 
II 
II 
II 
II 
or not he has succeedecl in inculcating or enhancing the 
appreciation of poetry of the students under his guidance, 
and, if possible, to what degree. 
DESIGN OF THE STUDY 
The study was di vi.ded into the following steps, each of 
1
1 which will be described in a separate chapter. 
1 a. An investigat:1.on was made of previous research, 
II experimentation, and te1sting in the field o.f poetry 
1~ 1 Buros, o. K., (ed.), Nineteen Forty Measurement Yearbook. 
II Rutgers University Press, New BrunsvJick, 1941. 
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appreciation, and of tests of appreciation in the allied 
fields of music and art. 
b. The factors involved in the appreciation of poetry 
were analyzed, and a multiple-choice test was constructed 
with sub-tests for each of the various factors; namely, 
mood, association, imagery, rhythmic responses, and related 
information. 11 of the sub-tests, with the exception of 
the one testing information, \'Tere based on the individual's 
response to poetic stimuli. 
c . The test was given to 300 pupils, and the items 
analyzed for discriminatory power, decoy value of tbe 
choices, and relative ease. On the basis of the results 
obtained, worthless items were discarded and the test was 
refined. 
d. The test was finally given to a group of 600 pupils, 
and the resulting scores \'fere correlated 'vi th the respective 
scores from the Otis Self-Administering Test.s of Mental 
Ability. 
e. A coefficient of reliability was obtained by both 
the 11 split-half" method and by the Kuder Richardson Foot-
rule . 
f. A summary of procedures and results was made, with 
possible implications, and suggestions for further 
research. 
4 
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REVIEW OF PREVIOUS RESEARCH 
GeneraL.Status of Previous . Findin~~ 
Research .in tbe teaching of poetry::/ has not kept pace 
with .research .. in other fields of education. This is 
probably due, in part, to many intangible factors arising 
from the psychological . aspects of appreciating poetry. 
Appreciation~~ has been:,defined as a product. of learning;; 
which has value in terms of feeling~ 
It is the personal value, the worth, the satisfaction:, 
one gets -from experiencing the world~ of things about 
h1Iil. An appreciation· connotes ::an emotional~ as 
opposed to a purely intellectual grasp; one may have 
technical knowledg~ and understanding of a phase of 
his environment and . .yet have no apprec-iation of it. 
The essence f!lf . appreciation is feeling _or emotional 
warmth; it is t~desire to relieve a previous 
experience or to have a similar one that is emotionally 
stimulating. -
In keeping~ with this definition, tests have been devised in 
both 11 terature and,:. art which test .. certain phases of' ap-
preciation. 
In the field of literature the best ~ of the tests that 
attempt to measure aspects of appreciation are·: the Log§.sa-
1 Frank A. Butler, "Appreciation.;-u Encyclopedia of Modern 
Education, Philosophical Library, Inc•, New York, 1943, 
p. 40. 
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Wright Testa for the Appreciation of Literature, the AbbDtt~ 
Trabue Scales for JUdging Poetry-, the Carroll Prose 
Appreciation·. Test, the Rigg..: Poetryc· Judgment Tes:t, . and .·the 
Co-operative dLi terary Comprehension:: aruLAppreciation Teat. 
The Loga·sa-Wr1sht ;:. Teats for the Appreciation of 
Literature~ deal, respeetivel~• with the discovery:·of theme, 
reader participation:, reaction~ to sensory imag~s, compari-
sons, tritecexpressions, and rhythm. 
Test 1 presents ten .poetic:.: selections which progress ' 
from an apparently simple one, from which the teacher can at 
once dete-rmine whether the student can understand· on:J.y;.-an 
idea that is baldly stated, or whether he can grasp an idea 
that is imaginatively stated, through a series of increas-
ingly difficult problems that determine where his :oapprecia-
tion of poetry ends. 
Test 2 is perhaps a better index of the kind of teach-
ing that precedes it than of the stud.ent•:.s ac-tual comprehen-
sion• Not all students can . grasp differences~: between . the 
emotions the poet .is attempting to arouse in the reader · 
himself and those of the person about whom he is writingj 
The sensory imag~s,.; which are examined in Test 3, are 
1 Logasa-Wright Tests for the Appreciation of Literature, 
Public School Publishing Company, Bloominton, Ill., 1926. 
6 
a little harder to recognize than the simpler emotions 
tested :.in Test 2, but the transition is made logically. 
Test 4 demands a nicety of distinction that is mature 
and sopisticated and often quite lost to the imaginative 
student who is swept away by the sensory or emotional appeal 
of the verse pic~ure and forgets to be critical of it. 
:Physical enjoyment ,that is so vivid, although it may never 
lead to keen cr1tical perception, is nevertheless a definite 
achievement too seldom realized in the teaching of poetry·. 
Although Test 5 demands those critical qualities which 
are not difficult to develop in .a student .whose standards 
of effec-tiveness are predetermined .. by what he bears most·:. 
frequently, the problems are so definite and obvious that 
even the least "aware" student can; pick out some examples 
of the things no true poet would say• 
Test 6 is the one that unquestionably would be too 
difficult for the pupil who has had no training in choral 
1 
reading or music;: according to Ann .. L. Gebhardt. 
This set ::of six tests is definite and subjec-tive. 
1 Buros, Oscar K. (ed.), The Nineteen Forty Mental Measure-
ments Yearbook, Rutgers University Press, New Brunswick, 
1941, p. 1308. 
7 
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Further, it is to the great cradi t of the compilers that 
its terminology and range are not confined to . the classical 
tradition which has frightened off so many adventurers in 
the realm of poetry. However, to test appreciation ~ of 
literature, in general, tests should not deal so much more 
with poetry than with prose. 
1 The Abbott-Trabue Scales for Judgins Poetry are an· 
attempt to measure the critical judgment of poetry. Series 
X and Y are available. The tests are short and not :_. 
satisfactorily scored for the bast .reliability results. 
Each test consists of thirteen sets of four poems each. 
One of the ~-four poems is tb::e original one and the other 
three are alterations of this poem. The sets included 
are those selected by the jud~ent of a large number of 
people somewhat expert in the field of poetry. The pupil 
is asked to read the poems A, B, c. D, trying to think how 
they would sound if read aloud. Write "Best" on the dotted 
line above the one liked best as poetry; "Worst'' about the 
one liked least. 
2 
The Carroll Prose Appreciation Teat consists of .three 
1 Abbott-Trabue Scales for Judsing Poetry,Bureau of Publi-
cations, Teachers College, Columbia University, 1921. 
2 Carroll, Hl ,A., Prose Appreciation Test, Teat Bureau, 
I-linneapolis, !vlinn., 1935. 
========~~=========================================================-~~~--------
forms, one. for use in junior high school, another in senior 
high school, and a tbir~ in college. Each form consists of 
a :fourteen-page booklet. On each page four short paragraphs 
of approximately 100 words each are printed. The paragraphs 
on each page are all concerned with the same topic, selected 
to represent four levels of literary excellence on the basis 
of reputation of the authors and judg~ents of experts. 
The student is asked to rank the four seleations on 
each page in order of his estimate of its "literary merit." 
The pages are arranged· in order of ease of discrimination' 
ranging from the easiest to the most difficult. 
l 
The Rigg Poetry Judgment Test uses forty short 
selec.tions which are paired with forty other inferior 
selections on the basis of similarity of central thought 
and for a variety of elements involved in aesthetic judg-
ment. These are presented . to the pupils in two forms--
the original form and a -slightly altered form. The pupil 
is told ''~hat the difference is in each case, and is asked 
to select the specimen more pleasing to him. 
The Co-operative Literary Comprehension and Appreciation 
l Rigg, M., Poetry Jud~ment Test, Education Test Bureau, 
Minneapolis, Minn. (19 2). 
9 
1 
Test employs various techniques. One of these is the 
selection of the best-expressed sentence from a number of 
possible choices, which is similar to the procedure in the 
tests already described. Another technique consists of the 
presentation of a literary excerpt which creates a certain 
mood, and asks the pupil to select the proper mood from the 
five choices given. 
The most obvious value of the testc.is to measure poetic 
discrimination in literature classes. ~ using both forms, 
the instructor may ascertain the amount of improvement over 
a certain. period of instruction• The test may also be used 
as a teaching device, since after the papers are scored 
they can be returned to the students for a discussion as to 
why the various parodies are inferior. 
Further, the test may be used as a research tool. The 
measurement of aesthetic discrimination is of considerable 
importance to psychology, since it must precede any attempt 
to study the relationship of aesthetic traits to each other 
or to other aspects of personality. One investigation 
based upon this test has indic~ted that the ability to judge 
2 
poetry is not the same as the ability to judge music • 
1 Davis, F. B.; Domincovich, H. A., Cooperative Literary 
Comprehension and Appreciation Test, CoopeDative Test Service 
New York, 1941-1943. · 
2 Rigg, M. G., "The Relationship between Discrimination in 
Music and Discrimination in Poetry, "Journal of Educational 
Psychology, February, 1937, pp. 149-152. 
:tO 
Tests of Appreciation in the Allied Arts 
Tests of Appreciation in Art. -- Three of the outstand-
ing tests in the appreciation of art are the Meier-Seashore 
Art Judgment Test, the McAdory Art Test, and The Kline~carey 
1 
Drawing Scales. 
In the r~eier-Seashore Art Judgment Test, 2 published in 
1940, each of one hundred and twenty-five artistic specimens 
selected for a variety of elements involved in aesthetic 
judgment are presented to the pupils in two forms. The 
technique is similar to the literature tests discussed above. 
The pupil is told what the difference is in each case, and 
is asked to select the form more pleasing to him. A considera 
tion of the complete series of paired specimens insures a 
comprehensive sampling of the various elements which appear 
to affect aesthetics judgments. According to the evidence 
obtained by the authors, this test appears to measure the 
sensitivity of the individual to the effect which the 
composition as a whole produces on him. 
lGreene, Jorgensen, Gerberich, Measurement and Evaluation 
in the Secondary School, Longmans, Green and Company, New 
York, 1946, pp. 455-457. 
2 Keier-Seashore Art Judgment Tests, Bureau of Educational 
Research and Service, Extension Division, University of 
Iowa, 1940. 
:11_ 
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1 The McAdory Art Test is similar, but asks for reactions 
to a wide variety of materials, such as rugs, clothing, and 
furniture. There are seventy-five multiple answer questions. 
Twenty-four of the plates are in color. 
2 
The Kline-Carey Drawing Scales include four separate 
scales, each based on fourteen specimens of drawing ranging 
from nearly zero quality to a very high quality. One scale 
is made up of drawings of a house and consists of twenty 
samples, the scale rating for the samples varying from zero 
to ninety-five. Another scale consists of eighteen drawings 
of a rabbit, varying in value from zero to ninety-four. A 
third scale consists of sixteen drawings of a human figure 
in action, varying from sixty to ninety-five in value. A 
fourth scale consists of the brush drawing of a tree, there 
being nineteen samples varying in value from zero to eighty-
five. The samplestbat make up the scale were taken from 
pupils' drawings and were standardized according to the 
rating of experts. 
The Meier-Seashore Art Judgment Test and the l'<IcAdory 
Art Test are both scored on the basis of the individual's 
reactions to artistic values and hence are measuring 
1 IvicAdory, Margaret, The McAdory Art Test, Teachers College 
Columbia University, New York, 1929. 
2 Kline, L. 'lrl . and Gertrude L. Carey, The Kline-Carey !vleasur-
ing Scale for Freehand Drawing, John Hopkins Press, Baltimore, 
r•iaryland, 1922. 
appreciation, not factual knowledge. 
Tests of ApPreciation in Music:. -- The most extensive 
and significant work in the fields of both musical inform-
ation and appreciation has been done by Jacob Kwalwaaser, 
both alone and in collaboration \vi th others. 
The Kwalwaaser Test of Musical Information and 
1 
Appreciation is an attempt to measure the extent to which 
important outcomes of the course of study in music are 
attained. This test, which is standardized for use with high 
school and college students is composed of nine objective 
sub-tests. The first five of the sub-tests measure the 
student's information as follows: (1) the classification 
of artists according to the field of music in which they are 
most prominent, (2) the nationality of composers, (3) t he 
composeDs of famous compositions, (4) the classification of 
composers according to their works, as songs, piano, 
orchestra or opera, and (5) the general knowledge of 
composers and .. compoai tiona. Knowledge of instrumentation 
is tested in three ways; namely, (6) the production of tones 
on orchestral instruments, (7) classification of orchestral 
instruments, and (8) general knowledge of instrumentation. 
1 Kwalwasser, Jacob, Test of Music Information and 
Appreciation, Bureau of Educational Research and Service, 
University of Iowa, Iowa City, 1927. 
:13 
Test 9 is designed to measure the student's general knowledge 
of musical structure and form. 
The closest recent approach to testing any specific 
phase or the "appreciation of music ; appears to have been made 
. 1 
by Watson in 1942. He constructed a test of adjective 
groups describing different moods, and records were picked 
as representative of the adjectives. The subjects listened 
to the recordings, and. marked the ~rords most representative 
of the meaning to them. His test, however, in measuring the 
discrimination between abstract meanings, was based on the 
playing of entire recordings, a procedure not too well 
adapted for classroom testing, where a large enough variety 
of recordings to insure a reliable test must be included 
within the time limitations of the average class periods. 
The chief value of this test would seem to be in its sub-
stantiation of the fact that certain reactions to music 
are not subjective but the result of constant factors, in 
this case mood, inherent in the music itself. The conclusion 
that he draws is directed at the teachins of musical appre-
ciation, rather than its measurements; he establishes the 
fact that it is possible to teach the understanding and 
appreciation of these constant factors in music even to 
1 \'latson, K. Brantley, "The Nature and ~ieasurement of' 
Musical I~feaning", Psychological Monograph, 1942, Vol. 54, 
No. 2. 
:14 
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those unable to master the technical skills of musical 
performance. 
Conclusions 
It seems fairly evident that progress is being made in 
the teaching of appreciation in art, music, and literature. 
However there is a definite need for an instrument which will 
measure factors inherent in the appreciation of poetry. 
Amongthese are the mood, the imaginative quality of the 
thought, and the rhythmic form. 1 The place of poetry in the 
curriculum has tended in recent years to be justified by 
educational theorists in terms of the training of critical 
appreciation. Further it seems practicable to devise tests 
of an objective type to measure the supposed factors of 
appreciation in poetry. Thus new light may be thrown on 
the possible degree of success for developing this power 
to appreciate, and possibly on the elements of the art 
itself that may profitably receive attention with pupils of 
a particular grade, and that may become criteria in 
selecting material for study in that grade. 
Appreciation itself need not depend on intelligence 
nor on training, so that a measurement of sensory pleasure, 
1 Abbott, Allan, and M. R. Trabue, A Measure of Ability to 
Judge Poetry, Teachers College, Columbia University, New 
York, 1925. 
1_5 
and a feeling of mental and emotional rapport may be the 
critical teats of the appreciation of poetry. 
CHAPTER III 
PRELIMI NARY PROCEDURES 
Factors Included in the Appreciation of Poetry 
Before constructing an instrument to measure apprecia-
tion of poetry, it is necessary to define what is to be 
measured. The five factors involved must first be analyzed. 
I•1ood. -- Mood is of primary importance. Every fine 
work of art embodies and conveys a mood or feeling, clearly 
and convincingly. What makes certain poetry a joy forever 
to us in the vitality, sincerity, and significance of its 
human feeling. 
Imagery. -- Another vital element in the appreciation 
of poetry is imagery. The thought is emphasized by making 
the reader conscious of color and mental picturea. Here 
observation and imagination combine to make a strong appeal 
to all the senses. 
Rhythm. -- Rhythm is basic to poetry, and enjoyment 
of any poem is greatly enhanced by a feeling for its pulsa-
tion and measure. Certain poems give excellent opportunity 
for noting rhythmic effects. For example, in "How They 
Brought t he Good News from Ghent to Aix", the tempo and 
accent suggest the galloping of the horses: "I galloped, 
1_7 
1 
Dirck galloped, . we galloped all three." Rhythm is 
instinctive in us all. Because it is born in us and 
because it is a characteristic of good verse, it is one of 
2 
the main foundations of work in appreciation. 
Association. -- Association enriches appreciation. 
A specific poem may create a mood 1·1hich is universally agreed 
upon, but the chain of ideas aroused are much more individ.-
U.al~. For instance, in "The Eve of St. Agnes"? many pictures 
of cold are suggested in each line of the opening stanza: 
"St. Agnes' Eve - Ah, bitter chill it was! 
The owl, for all his feathers, was a-cold." 
Differ~nt though they may be, without them something is 
lacking in the individual's appreciation; with them poetry 
has much more meaning. vii th each repetition more impressions 
are added, enriching the reader's background and experience 
in poetry, and so enhancing his appreciation. 
Factual Knowledge. -- The appreciation of any poem is 
enhanced with whatever additional information the individual 
possesses. The more one has ·within himself to bring to the 
1 Scudder, Horace E., (ed.) The Complete Poetic and Dramatic 
Works of Robert Browning, Houghton, Mifflin and Company, 
Boston, 1895. p. 164. 
2 Dakin, Dorothy, How to Teach High School English, D. c. 
Heath and Company, Boston, 1947. pp. 240-241. 
3 Keats, John, Complete Poetical i·lorks of Keats, Cambridge 
Edition, Houghton, Mifflin and Company, Boston, 1899. p. 65. 
:18 
reading of poetry the more he tends to derive from the 
experience. 
Definition of Appreciation of Poetry 
Appreciation of poetry can be defined as that reaction 
to a poetic stimulus that heightens the emotions, ideals, 
or thoughts of the individual; such reaction involves 
recognition and interpretation of the mood, associations, 
imagery, and rhythm of the poetry, and a background of 
factual knowledge. 
General Structure of the Test 
On the basi.s of the definition, this study was made, 
to construct a test to measure appreciation of poetry in 
the secondary schools. In order to do so, a sub-test was 
constructed on each of the various factors: mood reaction, 
imagery and association, rhythmic response, and related 
information. 
The first four tests are aimed at measuring the higher 
processes of appreciat ion of poetry. In each one, the pupil 
reads samples of poetry, selecting from four possible 
reactions to each item, one which best describes his own. 
For example, in Sub-test 1 is an excerpt from "The Death of 
1_9 
the Hired lvtan" by Robert Frost. The pupil selects the mood 
which best describes his feeling as he reads the four choices: 
devotion, sorrow, praise, joy. The best selection would be 
sorrow, agreed upon by at least ninety percent of a board of 
twelve judges, composed of high school English instructors. 
They are as follows: Helen Sanford, Irene Pejko, Albert 
Br adley, Dorothy Spence, Dartmouth Hi gh School, Dartmouth, 
Massachusetts; ~ennis Hartman, Los Angeles, California; 
Habel G. Hoyle, Earl Dias, Fairhaven High School, Fairhaven, 
Massachusetts; Alice M. Blessing , J ames H. Chase, Pr ovidence 
Senior Hi gh School, Providence, Rhode Island; Arthur N. 
Hammond, Ruth Moore, John Sheehy, Chapman Technical High 
School, New London, Connecticut. 
Choosing tba Items 
Before choosing the items, various curricula, including 
those of such re presentative cities and towns as Brookl ine, 
lilassachusetts; New York City, Net'l York; Medford, Massachusetts 
Springfield, I-lassachusetts were collected f or the purpose of 
study. In addition, poetry tests were compiled from t he 
curricula surveyed. These are found in t he bibliography 
under h i gh school poetry texts. 
The implications drawn from t he curricula studied 
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indicated some poetry is included in the entire literature 
program, but it becomes difficult to determine time or grade 
placement for any particular item of knowledge or degree 
of appreciation. However, despite the variances of place-
ment in t he curricula, the sum total of the material covered, 
as shown by the courses of study, remain fairly constant; 
in addition, it can be said that the more poetry in all its 
aspects with which one is saturated, the greater will be 
his appreciation. On this assumption, the test was con-
structed to measure appreciation of poetry of students in 
grades nine through twelve. 
Sub-test I.-- Sub-test I is planned to measure ability 
to respond to a variety of moods. Since one poetic stimulus 
may result in different (though related) responses from 
different individuals at different times, a test calling for 
a free response was not possible. Instead, four choices 
were given; one choice almost ridiculous, a second choice a 
little more tempting, another quite close, and a fourth the 
mood as described by the poet. 
The mood is represented by an excerpt of a poem written 
to suggest the particular mood in question. 
The vocabulary difficulty was checked 'o(ith Thorndike's 
2:[ 
1 
word count. No word beyond the comprehension of the sixth 
grade was used. Excerpts were chosen to cmver as large a 
range of moods as possible, and to represent a wide variety 
of poets, and still be \tli thin the comprehension of the 
secondary school population. 
Sub-test II. -- Sub-test II is planned to measure the 
ability to select appropriate associations and images in 
response to poetry rich in suggestive qualities. The 
excerpts were selected and recorded and the multiple choices 
arranged in a manner similar to that used in Sub-test I. 
However, in this test the excerpt was judged for its 
effectiveness in bringing to mind a certain association, or 
paint a vivid picture. Most of these excerpts were taken 
from poems whose titles were the same as or closely suggested 
the correct responses. Once again each had to stand the 
test of ninety percent agreement as in Sub-test I. 
Sub-test III. -- Sub-test III is planned to measure the 
ability to react to various rhythmic stimuli. The excerpts 
and multiple choices were selected by the judges as in the 
first and second sub-tests, and excerpts being chosen for 
their strong rhythmical appeal suggestive of a definite 
type · of motion. 
1 Thorndike, Edward L. and I. Lorge, The Teacher's Vlord 
Book of 30,000 Words, Teachers College, Columbia -University, 
Ne\-v York, 1944. 
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Sub-test IV. -- Sub-test IV is planned to measure the 
grasp and retention of information. It was for the selection 
of the items for this test that the survey of curricula was 
particularly necessary and valuable. After the items were 
chosen, they were passed by the judges. The items chosen 
sample the knowledge and understanding of the forms and 
styles of poetry, history of poetry, and related information. 
Preliminary Testing 
After the four sub-tests were constructed, they were 
given to three hundred students in grades nine through 
twelve as an additional check on the selection of items 
and the vocabulary used in the responses. It was found 
that despite the careful checking with Thorndike's word 
list, here and there ~ word appeared which was beyond the 
comprehension of the pupils. These words were eliminated, 
and words within the pupils' experience and understanding 
were substituted. 
In this preliminary testing , it was found that a certain 
few of the incorrect responses were selected with great 
consistency in confusion with the correct responses. These 
confusing choices were revised to eliminate ~y ambiguity. 
When t he se preliminary refinements were completed, the 
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test as a whole was ready to be given to a large group of 
pupils for purposes of item analysis and final revision. 
24 
CHAPTER IV 
ITEM ANALYSIS AND TEST REFINEI-1ENT 
Administration or the Test 
The test of appreciation of poetry was given in its 
experimental form for purposes of item analysis to 300 
pupils in the ninth through twelfth grades of Dartmouth 
High School, Dartmouth, Massachusetts. The median I Q of 
the pupils tested was 103.82. All I Q's were obtained from 
a September, 1949 administration of the Otis Self-Administer-
ing Tests of Iviental Ability. 
Table 1 
I f4 or 300 Pupils Tested .for Item Analysis 
Range and Median I Q for Each Grade Tested 
Grade 
9 
10 
11 
12 
No. of 
Pupils 
75 
75 
75 
75 
Range 
78-126 
84-131 
88-142 
85-134 
Total No. Pupils 
Average Range 
Average Median I Q 
Median I Q 
100.44 
106.27 
106.66 
101.92 
300 
78-142 
103.82 
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To allow for those items which wowld have to be eliminate< 
as a result of the item analysis, the test was constructed 
with one third· more items than were desired for the final 
form. The test was given in two parts: Part I, including 
the first three sub-tests in which the pupils read the 
excerpts and marked· their responses, and Part II, consisting 
of sub-test IV, testing information. Each of these two 
parts was .·.given at a separate sitting. Each part consisted 
of a question booklet containing instructions, sample 
questions, and choices, and an answer sheet which i'las to be 
inserted in the back of the question booklet, leaving one 
column on the sheet exposed for marking in the proper 
spaces responses to the questions on page one of the booklet. 
The pages of the question booklet were graduated in size, so 
that as the pages were turned, successive columns on the 
answer sheet were exposed for the marking of responses. 
This form is identical with that of the final form of the 
test, as seen in Appendix A. 
After each part of the test was administered, the answer 
sheets were removed and collected, and the question booklets 
were ready to be reused. 
Refining the Test 
The first step in refining the test was the 
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elimination of all items with a critical ratio less than 
2.576. The results of applying this test of significance 
are tabulated below. 
Table 2 
Table of Items Retained and Rejected in Sub-tests 
No. of Items No. Of· 
Original Below Signifi- Items 
Sub-test No. of Items cant Level Remaining 
I 23 5 18 
II 20 6 14 
III 11 6 5 
IV 65 21 44 
The items which were finally selected for use in the 
refined test were numbered within each sub-test . in order 
of difficulty; the least difficult being number one. In 
order that the pupil not become discouraged. while taking 
the test, as he might if the items became progressively 
more difficult, the items were arranged in cycles of six. 
Thus every group of' six questions begins with a relatively 
easy item, and the i terns increase in difficulty within that 
group. For example, if the items range in difficulty from 
1 to 18, the order in the test would be i, 4, 7, 10, 13, 16, 
2, 5, 8, 11, 14, 17' 3, 6, 9, 12, 15, 18. 
27 
28 
~-=-~~--!!--~·~- ~- -=--=----==-================-=--=---,-.,-=-=--=--===-=======I'==-=~===-
CHAPTER V 
A. VALIDITY 
Definition .. of Terms 
The most important characteristic of a good test is 
its validity. The validity of a test is the extent to which 
it measures what it purports to measure. Greene, Jorgensen, 
and Gerberich1 name three types of validity: psychological 
and logical validity, curricular validity, and statistical 
validity. 
Psychological and logical validity is that obtained 
from a psychological dissection of the subject being tested, 
to identify as many as possible of the basic abilities (or 
factors) involved. This is best done before constructing 
the test to determine what factors to consider. In this 
study, the definition of appreciation of poetry, which 
enumerates the factors involved, was the result of extensive 
research in this direction. 
Curricular validity is that obtained from a careful 
survey of curricula, text books, writings of subject-matter 
specialists, and reports of national or regional committees. 
l Greene, Jorgensen, Gerberich, Measurements and Evaluation 
in the Secondary Scnool, Longmans, Green ana Company, 
New York, 1946, pp. 55, 57, 60. 
"The idea in each case is that analysis of these source 
materials will furnish evidence concerning the thinking of 
qualified educators on questions dealing with course content, 
1 
emphases, and methods~:" Such a study was made before 
constructing the test, as explained in the chapter on 
preliminary procedures, and the results were used in 
determining the important outcomes to test. In addition, 
the opinions and suggestions of the board of experts 
previously referred to were taken into consideration. 
B. RELIABILITY 
The reliability of a test is the consistency with 
which the test measures what it does measure. Thus a test 
can be reliable without being valid, since it can 
satisfactorily test what it does test, without testing what 
it attempts to test. However, a test cannot be valid 
unless it is reliable, since it cannot efficiently measure 
what it attempts to measure unless it efficiently measures 
what it does measure. Hence the reliability of a test is an 
aspect of validity; but reliability is a general character-
istic ~: of a test; \vh1le valid1 ty is specific. 
1 Ibid., p. 55. 
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The reliability of a test can be established in various 
ways, each resulting in a coefficient of correlation. Scores 
on two equivalent forms of the same test given successively 
by the same procedure to the same group of pupils can be 
correlated to give a reliability coefficient. When two 
forms of the test are not available, a retesting coefficient 
can be obtained by giving the test twice to the same group 
of pupils under similar testing conditions, and correlating 
the two sets of scores. A third method of obtaining a 
coefficient of reliability, and the one which has been 
employed in this study, is the "split-half" procedure. In 
this method, the test is given to a group of pupils, and 
scores are obtained for two arbitrarily determined halves 
of the test. The correlation coefficient obtained between 
the two sets of scores indicates the reliability for the 
test if it were half as long as the original test. 
nspli t-Half" Reliability Coefficient 
The coefficient of reliability for the test .of apprecia-
tion of poetry was obtained by the "split-half" method, using 
150 scores taken at random from the entire 300 scores. To 
obtain this random sampling, the answer sheets were 
alphabetized:_ within grades, and every other paper was 
selected for use in the calculations. The two halves of the 
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test used were the total scores received on odd-numbered 
items, and the total scores received on even-numbered items. 
~ ~hen these two sets of scores were correlated, by the 
product-moment method, the resulting coefficient was 
r 11 = .93. Applying the Spearman-Brown Prophecy Formula, 
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r12 = 
rl2 = 
2r 11 
22 
2 (.9.21 
1 f .93 = 
1.86 
1.93 = 
.96 
This gives a reliability coefficient of .96 for the 
test as a whole, which, to quote Greene, Jorg~nsen and 
Gerberich, is "evidence of unusually high reliability; scores 
may be treated with confidence." i 
Appreciation of Poetry Index 
The correlation between the mental ag~s and total test 
scores of 75 pupils in grade nine, as computed by the 
Pearson Product-Ivloment formula, 2 was found to be .43; between 
the mental ages and total scores of 75 pupils in 
1 Ibid., p. 564. 
2 Nelson, M. J. and E. C. Denny., Statistics for Teachers, 
Ne\'1 York: The Dryden Press, Inc., 1940, p. 191. 
3:t 
grade ten, 173; between the mental ages and total scores of 
75 pupils in grade eleven; between the mental ages and total 
scores of 75 pupils in grade twelve; and between the mental 
ages and combined total scores of 300 pupils in grades nine, 
ten, eleven, and twelve. The median I Q was found to be 
103.8. While this test shows a positive relationship, 
nevertheless it is not sufficiently high to indicate that 
1 
it is a measure of intelligence. 
Since the test consists of a number of sub-tests, each 
purporting to measure a different factor important to 
appreciation of poetry, it becomes necessary to show that 
these sub-tests are not measures of the same quality, such 
that one could be used as a measure of all. A low 
correlation between scores obtained in the various sub-tests 
\-Jould indicate that each does measure a different factor. 
Therefore, intercorrelations of each sub-test \-J i th every 
other sub-test were computed, by means of the product-
moment method. The results are shown in Table 3 which 
follows. 
1 Greene, Jorgensen, Gerberich, 2£· cit., p. 563. 
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Table 3 
Intercorrelations of Sub-tests 
II 
I .43 
II 
III 
III 
.42 
.39 
IV 
.39 
.42 
.40 
An examination of Table 3 reveals that all inter-
correlation coefficients between the various sub•tests 
range from .39 to .43. Applying Kelley's f~rmula for 
the coefficient of Alienation ·. K = ~ and subtracting 
the results expressed as percents from 100, we find that 
these correlation coefficients range from 8% to 13% in 
forecasting efficiency. 
These results, therefore, indicate that while there 
is some positive correlation between the various sub-tests, 
it is not high, . thus refuting the hypothesis that these 
sub-tests do not test different factors in appreciation of 
poetry. 
With the evidence resulting from the investigations 
described in this chapter, it is reasonable to conclude that 
the test is a valid measure of appreciation of poetry. 
1 Ibid., p. 564 
CHAPTER VI 
NORMS 
Definition of Terms 
Norms are tables of information by means of which 
test scores can be interpreted. They are obtained by 
giving the test to a large and representative sampling of 
pupils in the same grades and of a type similar to the 
groups for whom the test is intended. 
Tests intended for use in the secondary school are 
provided with percentile and grade norms more frequently 
than with age norms, since "increments of growth in 
achievement from age to age at the upper levels are 
1 
relatively not significant. u In accordance with this 
practice, a table of percentile norms has been derived as 
t he main basis for interpreting the raw scores obtained by 
pupils in the test of appreciation of poetry. As used here, 
a percentile norm is a measure of the position or rank of 
a score in terms of the percent of pupils in a \vide sampling 
whose scores are equalled or surpassed by the score. 
Derivative of Norms 
The entire sampling of 600 pupils was used in the 
1 Ibid., p. 85. 
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deviation of norms for the test. Sub-tests were scored on 
the basis of the number of items answered correctly, with 
no correction for guessing, since when percentile norms 
1 
are used, such a correction need not be made. The scores 
in each sub-test were multiplied by the weighting fac:tor 
for that test. (e. g •. , the score in sub-test 1 is multiplied 
by 3). Any score in Sub-test IV involving 1/2 of a point 
was rounded off to the next whole number. The weighted 
scores _:of each sub-test were added, and the total constitutes 
the raw scores., 
Percentile norms were found by the following formula: 
C • X 
c 1 t (pN - fb)· i \fi . 2 
where X is the mathemat._~_cal value of the lower limit of 
1 .~--
the interval in vvhich the desired centile value is located; 
p is: the ~ oportion: of' the distribution needed for any 
particular centile value, as for example, p = .33 when 
C33 is desired; N is the total number of frequencies in 
the distribution; fb is the number of frequencies below the 
lower limit, X ; fi is the number of frequencies in the 
1 
interval in which· the centile is located; and i is the size 
1 Buros, ££• cit., p. 1335. 
2 Peatman, John Gray, Descriptive and Sampling Statistics, 
Harper and Brothers ., New York, 1947, p. 4ol. 
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of the class interval. 
Gentile values from 1.-4 and 96-99 were found, and 
vig~ntiles from 5-95. 
Z and T scores were found by the following formulas: 
and . 
Z =X- M 
X 6 
T = 10 (X - M) I 50 
6 
1 
2 
Where X is the raw score, and M and 6 are the mean and 
standard deviation of the distribut ion of which the original 
score is a member. 
The percentile norms and Z and T score norms which 
were obta ined are listed in Table 4 and Table 5· 
1 Peatman, John Gray, .2£.• cit., p. 4o2. 
2 Ibid, p. 403. 
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Table 4 
Percentile Score Norms Based on 600 Pupils 
%1le Grade 9 Grade 10 Grade 11 Grade 12 
Score ·_ Raw Score Raw Score Raw Score Raw Score 
99 184 202 207 218 
98 179 195 203 215 
97 172 181 199 213 
96 170 188 197 212 
95 169 186 195 210 
90 162 174 187 205 
85 155 168 184 200 
80 150 164 182 197 
75 147 161 180 194 
70 144 159 177 · 191 
65 140 156 175 .. 188 
60 137 154 172 184 
55 :L35 152 170 179 
50 132 149 168 177 
45 130 147 166 174 
40 127 :· 145 162 172 
35 124 141 159 167 
30 120 135 155 163 
25 116 130 151 159 
20 112 126 146 154 
15 108 121 139 150 
10 102 114 133 144 
5 94 106 121 139 
4 91 104 117 138 
3 89 101 114 137 
2 84 98 111 134 
1 79 94 96 131 
N 158 , 135 157 150 Mean 131.76 146.81 163.75 176.07 S .D. 22.54 23.31 22.26 22.05 
Standard Error of a Score: 5.7 
Probable Error of a Score: 3.8 
e 
Grad·e 9 
Raw z Stand. 
Score Score Score 
199 3 , 0 80 
188 2 . 5 75 
177 2 . 0 70 
166 1 . 5 65 
154 1 . 0 60 
143 0 .5 55 
132 o.o 50 
120 - 0 , 5 45 
109 -1.0 40 
98 -1.5 35 
87 - 2 . 0 30 
75 - 2 . 5 25 
64 - 3 . 0 20 
N = 158 
Hean • 131.76 
S . D. = 22 , 54 
TABLE 5 
Z and T Score Norms 
Based on 600 Cases 
Grade 10 Grade 11 
Raw z Stand. Raw z Stand, 
Score Score Score Score Score Score 
217 3,0 80 231 3,0 80 
205 2 , 5 75 219 2 , 5 75 
193 2 ,0 70 208 2 . 0 70 
18 2 1 , 5 65 197 1 .5 65 
170 1 ,0 60 186 1 , 0 60 
158 0 . 5 55 175 0 .5 55 
147 o.o 50 164 o.o 50 
135 -0 .5 45 153 - 0 . 5 45 
124 -1.0 40 141 -1.0 40 
112 - 1 . 5 35 130 - 1 . 5 35 
100 - 2.0 30 119 - 2 . 0 30 
89 -2 . 5 25 108 -2 . 5 25 
77 - 3 , 0 20 87 - 3 ,0 20 
N = 135 N = 157 
1'11 e an • 14 6 • 81 t:Iean = 163.75 
S . D. = 23 . 31 S, D. - 22 . 26 
Standard Error of a Score: 5 . 7 
Prob able Error of a Score: 3 , 8 
e 
Grade 12 
Haw ·z stand . 
Score Score Score 
240 3 ,0 80 
231 2 .5 75 
220 2 ,0 70 
209 1 ,5 65 
198 1.0 60 
18 7 0 .5 55 
1 '76 o.o 50 
165 -0,5 45 
154 - 1 .0 40 
143 -1.5 35 
132 - 2 . 0 30 
121 -2 . 5 25 
110 - 3 . 0 20 
N a 150 
Mean • 176 , 07 
S . D, 
-
22 , 07 
~ 
00 
Interpretation of Norms 
The interpretation of raw scores .in terms of these 
norms can be easily explained. For example, if a 
twelfth-grade pupil earns a score of 188, it can be seen 
by referring to Table 4 that he has a percentile score of 
65. This means that 65% of twelfth-grade pupils have 
scores equal to or less than 175, and 35% have scores 
above 175. 
Referring to Table 5, it is seen that the pupil's 
Z score is .5, or one-half of a standard deviation greater 
than the mean of the 11th and 12th grade distribution; and 
his standard score is 55, as compared with the standard 
score mean of .50. Moreover, reference to the means at 
the bottom of either table shows that his score is above 
the mean for grades 11 and 12. Scores which lie between 
values given in the table can be interpolated. 
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CHAPTER VII 
CONCLUSIONS AliD SUGGESTIONS FOR FURTHER RESEARCH 
.Summary 
The purpose of this study was the construction and 
validation of an instrument to measure appreciation of 
poetry in secondary school. Tests in the field have either 
been based entirely on knowledge of poetry and information 
such as The Rigg Poetry Judgment Test, or have concentrated 
on one particular phase of responsiveness, such as aesthetic 
judgment, associations, or moods. Such tests do not take 
into consideration many other factors involved in apprecia-
t -ion of poetry, such as the imagery, rhythm, and association. 
There have been some tests in theallied fields of art 
and music \'lhich attempt to measure appreciation. The 
advances in the testing of appreciation in art and music 
make more evident the need for an instrument that will 
satisfactorily measure appreciation of poetry. 
In order to construct an instrument to measure apprecia-
tion of poetry, an analysis was made of the various factors 
involved. These were found to b~ mood, imagery, association, 
rhythmic responses, and related information. On the basis 
of these factors, a multiple choice test was constructed 
consisting of four sub-tests; namely, mood reaction, 
40 
association, imagery, rhythmic responses, and knowledge. 
The teat was made approximately one-third larger than the 
desired final length, in order to allow for items which 
might have to be discarded. 
This test was given to 300 pupils for purposes of 
item analysis. Using these test results, a test of signi-
ficance was made of each item; items which had a critical 
ratio of 2.576 (the 1% level) or more were considered 
sufficiently discriminating to be retained; all others were 
rejected. The test was then refined, in accordance with the 
results of the item analysis. Then the refined test was 
given to 600 pupils, a representative sampling of pupils in 
the grades for which it was designed. 
The reliability of the test was determined by the 
"split-half" method. A product-moment correlation of scores 
obtained on odd numbered items and scores obtained on even 
numbered items was computed, and found to be r 11 = .93 • 22 
Low intercorrelations were obtained between the various 
sub-tests, indicating that these sub-tests tested distinct 
factors. There was no signi~icant correlation between the 
test scores and intelligence quotients of the pupils tested, 
so the theory that the test is a measure of intelligence 
can be discarded. On the basis of this evidence, the 
4:t 
conclusion was reached that a test had been constructed whi ch 
was a valid and reliable measure of appreciation of poetry. 
As a final step, tables of norms were derived for 
interpreting pupil performance on the test. Percentile 
norms and Z and T score norms were tabulated. 
Implications 
With the construction of this test which has met the 
criteria of being a valid and reliable test of certain 
aspects of appreciation of poetry, the conclusion can be 
drawn that appreciation of poetry, or at least t hese aspec t s 
of it, can be measured with reasonable accuracy. Used as a 
tool in literature, this test can aid in measuring the 
pupil's achievement in acquiring certain aspects of apprec i a-
tion of poetry. While this is important to the individual 
pupil as a measure of his own progress, group results are 
equally i mportant to the teacher as a measure of his own 
success in the teaching of appreciation of poetry. 
There has been, and to a great extent continues to be , 
an unfortunate tendency to overemphasize the accumulation of 
factual information. This may, in large measure, be due to 
the ease 'tlith which such results can be tested, and t he 
di fficulty of measuring growth in appreciation. It is 
42 
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possible that a test such as this, which will measure these 
aspects of appreciation of poetry, will encourage methods 
of teaching which will shift the emphasis from factual 
information, and keep all the factors in appreciation of 
poetry in their proper perspective. 
Limitations 
The limitations inherent in this study are as 
follows: 
1. The test was administered to two groups or a 
total of 600 pupils; it is not a product of a 
series of trials. 
2. The reliability coefficient of .98 seemed too 
high for a test of this kind. :A sample of 
pupils originally tested should be retested 
to determine with what consistency tbe test 
measures definite aspects of appreciation of 
poetry. 
3. The test seemed to measure several aspects of 
appreciation of poetry rather than the total 
act of appreciating. 
4. The purpose of Sub-Test IV was to measure 
information. The extent to which this 
contributes to a fuller appreciation of poetry 
is debatable. 
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5. Tlw judgment of a larger number of high school 
teachers, or literary critics, or university 
~ professors of English would be valuable in 
establishing a more exact criterion of validity. 
Suggestions for Further Research 
A wider distribution of scores might be obtained by 
a~~inistering this test to numerous groups of high school 
pupils.. The test would then be a product of a series of 
trials. 
Further reliability might be established by administer-
ing the test twice to the same group of pupils under 
similar testing conditions, and correlating tbe two sets 
of scores. 
A more exact criterion of validity might be established 
by the judgment of a larger number of high school teacber·s, 
or literary critics, or university professors of English. 
A valuable area for future study might include a 
correlation study between the Abbott-Trabue Scales for 
Judging Poetry, or the Rigg's Poetry Judgment Test and 
this . test of appreciation. 
- ----
===============----------
Newer methods of instruction might be evaluated by 
means of correlation studies between control and experimental 
groups, using this test as a measuring device. As a result 
of these evaluations, new methods and procedures might be 
developed which would make possible greater advances among 
our young people in the development of a greater 
sensitivity to the noblest and best in poetry. 
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APPENDIX A 
THE INSTRUMENT 
Description of Instrument 
Measurement of the Appreciation of Poetry Part I 
Measurement of the Appreciation of Poetry Part II 
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THE I NSTRUMENT 
The test consists of two parts: a question booklet 
and answer sheet for Park I (Sub-tests I-III); and a 
question booklet and answer sheet for Part II ( Sub-teat 
IV). 
The Sub-tests are as follows: 
Sub-test I 
Sub-test II 
Sub-test III 
Reaction of Mood 
Association and Imagery 
Response to Rhythm 
The question booklets and answer sheets are on the 
following pages. The answer sheets are removable in 
actual practice; they are attached here to prevent t heir 
loss. 
MEASL~NT FOR·THE APPRECIATION OF POETRY 
Sub- Test I 
Sub-Test II 
Sub- Test III 
Erwin B. Dexter 
Part One 
Sub-Tests I -III 
Reaction to Mood 
Association and Imagery 
Response to ~thm 
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Sub-Test I 
Reaction to :Mood 
Directions : 
Read the four possib le answers to each selection. 
Read the poem. 
Select the word that ~ describes your feeling . 
I n the column on the answer sheet , directly to the r ight of 
each poem, cross out the letter repre senting .the word which 
be st describes how the poem made you feel . 
Mark one letter for each item. 
Do ~ leave any item unmarked . 
The sample below is given so that you may know how to do t he 
test . 
Sample: 
The moon shine s down 
To the earth below 
On a. mirror-like stream 
'lith a. silvery glov1. 
n lee.ve s that rustle 
As the breezes blow, 
Like a valley melody 
Of long ago . 
A. 
B. 
c. 
D. 
calmness 
sorrow 
peacefulness 
comfort 
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Test 
IA 
A 
B 
c 
i1 
1. 
The lights of the town 
Shining through the rain and mist , 
Seam blurred and unr eal, 
Yet , where those lights shine 
There are people . 
Some happy, gay and l aughi ng 
While I watch from my window. 
2 . 
No birds are singing in the trees , 
No brilliant skies above ; 
We see the gray, forbidden sky 
Cold a s forgotten love. 
3. 
Snow flutters 
Fal ling from an overcast heaven 
Like frozen fragments 
Of purity 
And then 
It meets the ground 
And becomes 
Dirty, 
Messy, 
Slush. 
4. 
When o' er the f i el d the bell resounds 
Its echo with the breeze is found ; 
All eyes are cast to ground at f eet , 
To which at death our bodies meet. 
s. 
It ' s .a great world we live in, 
You and I . 
Whe r e a wan.an 1 s a woman, 
And a guy' s a guy. 
6. 
I think of you so often, 
And write you every day; 
But there ' s so very l ittle 
That seems worth while to say 
I thi nk about the way you smiled, 
And I recall your touch; 
The distance lends enchantment 
Ohl I miss you very much. 
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l. 
A. tear ••••••••••••••••••••••••••••••• 
B. awe •••••••••••••••••••••••••••••••• 
c. mystery ••••••••••••••••••••••••••• 
D. sadness•••••••••••••••••••••••••••• 
2. 
A. oornfort ••••••••••••••••••••••••••• 
B. loneliness ••••••••••••••••••••••• 
c. happiness •••••••••••••••••••••••• 
D. weariness ••••••••••••••••••••••••• 
3 . 
A. peace •••••••• •• '• ••••••••••••••• ••. 
B. defeat ••••••••• • •••••••••••••••••• 
c. triumph••••••••••••••••••••••••••• 
D. sorrow•••••••••••••••••••••••••••• 
4. 
A. devotion••••••••••••••••••••••••• 
B. confidence ••••••••••••••••••••••• 
c. glee ••••••••••••••••••••••••••••• 
D. gloom•••••••••••••••••••••••••••• 
s. 
A. equalitY••••••••••••••••••o•••••• 
B. justice •••••••••••••••••••••••••• 
c. freedom •••••• , ', •••••••••••••••••• 
D. pride •••••••••••••••••••••••••••• 
6 . 
A. comfort •••••••••••••••••••••••••• 
B. loneliness••••••••••••••••••••••• 
c. homesickness ••••••••••••••••••••• 
D. absencej, •••• •,• ••• •• •••••••••• ••• 
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7. 
Like a warm. glowing fire kindled on. the cold• 
unfeel ing depths of t he heart. it come& 
It penetrates the i nner chambers and dissolves 
the icy chains which have long forbidden its entrance . 
a. 
Crisp and chi l l the winter air• 
Clear the fro sty night . 
Over al l a stillness reigns , 
Stars above alight . 
9. 
Through that moist downy mist , 
One can hear the distant murmur of the sea 
Casting up a mist of its own in the 
Thick cool air of the night . 
Al l is quiet save for that and the soft 
Whispering of the froth and foam 
Gliding over the softly shining sand. 
10. 
The bubbl ing laugh of tiny boys 
Pl aying with their shiny toys . 
The gleeful "Ah' s" of growing girls 
Regarding with awe . their first REAL curls ' 
The tender ki ss of youth ' s first love, 
A sigh. a tear. a moon above. 
11. 
Bl ur not your thoughts with sorrow. 
Let not your mind decay . 
Just think that each tomorrow 
May prove happier than today. 
12. 
To You m o guides us through each day 
We give this prayer of thanks today. 
For sunshine gold -- for sunset red 
For stars that twinkle overhead 
For lemons sour - - for candy sweet 
For all such tempting things t o eat 
For scolding mothers.-- laughing boys 
For t hings that make a funny noise 
lie thank You. for we know you ' ve given 
Each one of us a bit of heaven. 
7. 
A. l ove•••••••••••••••••••••••••••••••• 
B. friendshiP•••••••••••••••••••••••••• 
c. peacefulness•••••••••••••••••••••••• 
D. hatred•••••••••••••••••••••••••••••• 
a. 
A. tranquilitY••••••••••••••••••••••••• 
B. stillness ••••••••••••••••••••••••••• 
c. peacefulness •••••••••••••••••••••••• 
D. loneliness •••••••••••••••••••••••••• 
9. 
A. peace ••••••••••••••••••••••••••••••• 
B. a summer night•••••••••••••••••••••• 
c. al ane ••••••••••••••••••••••l•••••••• 
D. daybreak•••••••••••••••••••••••••••• 
10. 
A. youthful nesS• ••••••••••••••••••••••• 
B. joyousne sS•••••••••••••••••••••••••• 
C. playfulness •••·•••••••••••••••••••• 
D. love. • • • •. • • •• • •. • • .....••••••.••••• 
11. 
A. idl enoss ••••••••••••••••••••••••••• 
B. thoughtfulness••••••••••••••••••••• 
c. sadness •••••••••••••••••••••••••••• 
D. hopefulness •••••••••••••••••••••••• 
12 . 
A. gratefulness••••••••••••••••••••••• 
B. happiness •••••••••••••••••••••••••• 
c. l onliness • • •••••••••••••••••••••••• 
D. contentedness•••••••••••••••••••••• 
( 
.... 
. , 
,/ 
13. 
~y men grow mutinous day by day; 
My men gr ow ghastly wan and weak. " 
The stout mate thought of home ; a spray 
Of salt wave washed his swarthy cheek. 
'~fuat shall I say, brave admiral , say, 
If we sight naught but seas at dawn?" 
'Why, you shall say at break of day, 
' Sail on' sa[ onJ and onl ' " 
14. 
I have lived l ong enough. My way of life 
Is fallen into the sere , the yellow leaf ; 
And that ~ich should accompany old age , 
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As Honor, Love , Obedience , troops of friends , 
I mmt not look to have - but, in their stead, 
Curses , not l oud but deep. 
15 . 
My heart leaps up when I behol d 
A rainbow i n the sky; 
So was it when my life began, 
So is it now I ~ a man; 
So be it when I shall grow old, 
Or let me die ' 
16 . 
What i s this life if, full of care, 
We have no time to stand and stare . 
No time to stand beneath the boughs 
And stare as l ong as sheep or cows . 
1 7. 
Dovm in the silent hal lway 
Sc~pers the dog about, 
And whines , and barks , and scratches , 
In order to get out . 
Once i n the glittering starlight, 
He straightway doth begin 
To set up a doleful howling 
In order to get inl 
18 . 
A wind ' s in the heart of me , a fire's in my heels , 
I run tired of brick and stone and rumbling wagon~rheels ; 
I hunger for the sea's edge , and limits of the land, 
Vfuere the wild old Atlantic is shouting on the sand. 
13. 
A. restlessness ••••••••••••••••••••••• 
B. des pair•••••••••••••••••••••••••••• 
c. j oY•••••••••••••••••••••••••••••••• 
D. courage •••••••••••••••••••••••••••• 
14. 
A. old age •••••••••••••••••••••••••••• 
B. r evenge •••••••••••••••••••••••••••• 
c. regret••••••••••••••••••••••••••••• 
D. far evtell••••••••••••••••••••••••••• 
15 . 
A. love of nature•••••••••••••••••••• 
B. love of l ife•••••••••••••••••••••• 
c. manhood••••••••••••••••••••••••••• 
D. beauty or death••••••••••••••••••• 
16. 
A. sol icitude •••••••••••••••••••••••• 
B. comfort••••••••••••••••••••••••••• 
c. rest· •••••.•••• •• •.••.•••• •• ••• •• •• 
D. leisure time •••••••••••••••••••••• 
17. 
A. futilitY•••••••••••••••••••••••••• 
B. unsatisfi ed••••••••••••••••••••••• 
c. restless •••••••••••••••••••••••••• 
D. lonelY•••••••••••••••••••••••••••• 
18. 
A. hunger for the sea••••••••••••••• 
B. suicide •••••••••••••••••••••••••• 
c. weary of the world••••••••••••••• 
D. the seashore ••••••••••••••••••••• 
SubwTest II 
Association and Imagery 
Directions : 
Read the four pos sible ansv•ers to each selection. 
Read the poem. 
Select the word that best describes your feeling . 
In the coll.:nnn on the answer sheet, directly to the 
right of each poem, cross out the Jetter representing 
the word which best describes how the poem made you 
feel. 
~ark one letter for each item. 
Do ~ lea·ve e:ny item unmarked. 
The sample below is given so that you may know haw to 
do the test . 
Sample : 
Flow gently , SVIIeet .A.fton, among the 
green braes , 
Fl~f gently, I'll sing thee a song in 
thy pre.ise; 
My Mary's asleep by the mur.muring stream, 
Flow gently, sweet , Afton, disturb not 
her dream. 
A. i n a cemetery 
B. in church 
c. in the country 
D •. in bed 
Test 
IIA 
A 
B 
& 
D 
53 
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\. 
Page 5 
1. 
I looked out the window from my easy chair 
Searching for stars that just ~ren•t there. 
A heavy cloud goes scudding by 
Telling me why the stars are shy. 
2. 
The colored leaves begin to fall. 
The squirrels plan their food ahead 
And store nuts in the trees so tall 
So theywill all be fed. 
3 . 
The wild wet flowers are so mveet 
When drown comes in on pink, new feet , 
Above this flowered field of dawn 
Where honey bees at noontide swar.m. 
4 . 
I love the hush of winter, 
For what can be more sweet , 
Than the white calmness all about you, 
And the crunch of snow beneath your feet? 
5 . 
The good old iron compass , 
Has led me along the way, 
When I took to the vd. de open skyways -
Sunny or cloudy days. 
6 . 
I saw God wash the world : 
From the old to the new • 
From the birds and the bees , 
To the flowers and the trees , 
God washed them all • 
7. 
It was in the early evening 
When the long, black narrow clouds 
And the bare , black trees 
Made a breath taking silhouette 
Against the blue-black sky. 
a. 
The kids are out with ball and bat. 
A warm breeze blows my hair . 
A robin's singing in a tree 
And that's a crocus there . 
1. 
A. at home alone •••••••••••••••••••••••• 
B. before the storm••••••••••••••••••••• 
c. in church•••••••••••••••••••••••••••• 
D. lights through the mist••••••••• ••••• 
2. 
A. in the country••••••••••••••••••••••• 
B. autumn is hare ••••••••••••••••••••••• 
c. a barnyard••••••••••••••••••••••••••• 
D. beside a tree•••••••••••••••••••••••• 
3 . 
A. in a cemetery•••••••••••••••••••••••• 
B. in the country••••••••••••••••••••••• 
c. in a garden•••••••••••••••••••••••••• 
D. along the road•••••••••••••••••••••• 
4. 
Ao a winter's walk ••••••••••••••••••••• 
B. a walk in the snow••••••••••••••••••• 
c. plowing through. ••• •••••.• ••. ••. •• •• •. 
D. arriving home late ••••••••••••••••••• 
5 . 
A. on the top of a hill••••••••••••••••• 
B. in an airplane• •••••••••••••••••••••• 
c. up in a tree••••••••••••••••••••••••• 
D. looking from a building •••••• •• •••• •.• 
s. 
A. a rain . stor.m••••••••••••••••••••••••• 
B. a rainy d~•••••••••••••••••••••••••• 
c. a shower••••••••••••••••••••••••••••• 
D. a thunderstor.m••••••••••••••••••••••• 
7. 
A. a moonlight night•••••••••••••••••••• 
B. a cloudy night••••••••••••••••••••••• 
c. an approaching storm••••••••••••••••• 
D. a peaceful scene••••••••••••••••••••• 
a. 
A. signs of spring•••••••••••••••••••••• 
B. a pleasant day •••••••••••••••••••••• 
c. vacation time•••••••••••••••••••••••• 
D. early MaY•••••••••••••••••••••••••••• 
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9 . 
Oh, valiant vessel , staunch of phantom ships , 
Rise up from sleep beneath the churning foam . 
Your crew is ready for more ghostly trips . 
By light of silvery moon once more we roam. 
10. 
1fthin "these walls of solitude , 
The organ mus· c srt ells . 
~ith tones and chords of grateful praise , 
The love of God it tells . 
11 . 
I tiptoe softl- own the center aisle 
And kneel among t he sleeping shadows there ; 
A few, dim sunbeams play upon the walls 
ere graceful arches rise in praise ·to God. 
12 . 
The moon ab ove is bi and bright , 
I'M all alone ; no one in sight . 
l~J cares and worr ies disappear 
~~le walking near the waters clear . 
13 . 
The wagons roll ed acros s the plains , 
The Indians moved away 
They could not fight ; it did no good . 
These men were here to stay. 
14 . 
Shut in from all the world without , 
We sat the c l eanJNinged hearth about , 
Conten·l:; to let the north wi nd roar 
In baffled rage at pane and door , 
While the red l ogs before us beat 
The frost line back with tropic heat . 
55 
9. 
A. journey by night • •••••••••• •• ••• 
B. journey by sea•••••••••••• •••• • 
c. a moonlight sail • •• •••••••• •• ••• 
D. a. mystery ride •• •• ••••••••••••• 
10. 
A. in church alone •• •• ••••••••••••• 
B. in church on SundaY••••••••••••• 
c. in my sanctuarY••••••••••••••••• 
D. at a weddingaos•• •• ••••••••••• • 
11 . 
A. at the altar•••••••••••••••••••• 
B. walking in the park ••••••••••••• 
c. in church on SundaY••••••••••••• 
D. in church alone ••••••••••••••• •• 
12. 
A. a walk near the river ••••••••••• 
B. a. lonely feeling •.•••• •• •••• ••. •• 
c. there is a hope •••••••••••••• •• • 
D. nature helps••••••••••••••••~••• 
13 . 
A. the defeat of the Indians ••••••• 
B. pioneers westward•••••••••••••• • 
C. conquered••••••••••••••••••••••• 
D. the conquest of the West •••••• •• 
14. 
A. in away from the storm• • •••••••• 
B. a. winter's night •••••••••••••••• 
c. the North ~find rages•••••••••••• 
D. Wi nter 's farewell ••••• •••••••• •• 
Sub-Test III 
Responses ~ Rhythm 
Directions: 
Read the four possible answers to each selection. 
Read the poem. 
Select the phrase which best describes ~ ~ rhythm 
suggests to you. -
In the column on the answer sheet directlyto the right 
of each selection, cross out the letter representing the 
word or phrase which best describes the rhythm suggested 
to you. 
Mark one letter for each selection. 
Do not leave any item unmarked. 
Semple : 
ork - work - work, 
Till the brain begins to swim; 
rork - work - work, 
Till the eyes are heavy and dim1 
Seem, and gusset , and band, 
Band , and gusset , and seam, 
Till over the buttons I fall asleep, 
And sew then on in a dreeml 
A. working 
B. sewing 
c. dress-me.king 
D. beating 
Test 
IIIA 
A 
oj3o 
c 
D 
56 
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1 . 
''Why doe s your sword s o drip with blood, 
dward, Edward 1 
"vThy does your sword so dr·p with blood, 
-~d why so sad and ye , 01" 
110 I have killed my ha:•k so goo 1 
other , mot _ er 1 
2. 
I have k.lled my hawk so good 
And I had no more but he , o. 11 
I sprang to the stirrup, and Joris, and he; 
I galloped, Dirck gall oped, we galloped 
Al l three ; 
"Good speed l 11 cried the watch, 
As the gate -bol ts undrew·. 
3 . 
Come , and trip i·c as you go 
On the llght fantastic t oe ; 
And · n t hy right hand lead wlth thee 
The mountain nymph, sw·eet Liberty . 
4 . 
Kentish ~ir Byng stood for his king , 
Bidding the crop- headed Parliament swing : 
And, pres ing a troop unable to stoop 
L~d see the rogues flouri sh and honest folk 
Droo , 
arched them alon , f ift -score strong, 
Great-hearted gentlemen, singing this song . 
God for King Charles ! Pym and such carles 
o the vil that prompt s 'em thei treasonous parles 1 
Cavalier ·, upl Lips from the cup, 
Hands from the pasty, nor bite take nor sup 
Till ou' re 
CHORUS . - l arching along, fifty•score strong. 
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1 . 
A. beating of hammer •• • ••• 
B. dripping of blood • ••• •• 
c. pounding of heart • • • • •• 
D. t icking of clock ••••••• 
2 . 
A. breathless pace •••••• 
B. a horse race • • • •• •••~• 
c. horses' ga l oping • •• •• 
D. horses' clattering ••• 
3 . 
A. danci ng • • ••••••••• •• •• 
B. runni_ • •••••• a•• • •••• 
c. ~1ing·ng • • •• •• ••••••• • 
D. skating • •• •••• •• •• ••• 
4 . 
A. bou_~cing • a •••••••••••• 
B. waltzing. •~• • • ••••••• 
• sk·pp· n •• • • •••••••• • • 
D. ma.rchi ng•••••••••••••• 
Great - hearted gentlemen, singing this song . 
5 . 
Boot , saddle , to horse , and awayl 
Rescue my castle before the hoJc day 
Brightens to blue from the silvery gray. 
Chorus . - Boot , saddle , to horse , and awayl 
Ride past the suburbs , asleep as you'd say; 
~any's the friend there , will li sten and pray 
"Go 's l uck to gallants that strike up the lay-
Chorus . - Boots , saddle , to horse , and away! 
5 . 
A. ga lloping horses ••••• 
B. hor se race •••••••••• 
c. slcrN trot ••• •• ••••• 
D. fast race •• • •••••••• 
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Sample : 
MEASU~TI8NT FOR THE APPRECIATION OF POETRY 
Erwin B. Dexter 
Part Two 
Sub-Test IV 
Poetry Information 
Directions 
Read the four possible 
answers to complete each sentence . 
In the column on the answer sheet . 
directly to the right of each item. 
cross out the l9 tter representing 
the correct an~1er . 
Mark one letter for each item. 
Do not leave any items ~urunarked. 
I. A sonnet has : A. twelve lines. A. 
B. 
-a.. 
D. 
B. si:x: line s 
c. fourteen line s 
D. eight lines 
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1. 
The ancient Mariner 1 s sin was 
~ 
Sohrab dropped his shield because he 
3 . 
Paul Revere's Ride was written by 
4 . 
The Ske l eton i n ar.mor i n the poem of t hat name 
had been 
5 . 
"Why don' t you speak for yourself , John?" is quoted 
from 
6 . 
Columbus was written by 
7. 
·~ > 
Old I ronsi des was 
a. 
The Raven was 
-
9. 
"That boy is like his father 11 contains 
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1 . 
A. heresy••••••••••••••••••••••••••••••••••••••••••••• 
B. wanton killing••••••••••••••••••••••••••••••••••••• 
c. lying•••••••••••••••••••••••••••••••••••••••••••••• 
D. hatred of humanitY••••••••••••••••••••••••••••••••• 
2. 
A. was wounded•••••••••••••••••••••••••••••••••••••••• 
B. heard the ~e of Rustum shouted••••••••••••••••••• 
c. was dazzled by the sun••••••••••••••••••••••••••••• 
D. was overcame by fear ••••••••••••••••••••••••••••••• 
3 . 
A. Ralph W. Emerson••••••••••••••••••••••••••••••••••• 
B. Oliver w. Holmes ••••••••••••••••••••••••••••••••••• 
c. HenryW. Longfellowr~•••••••••••••••••••••••••••••• 
D. John G. Vlhittier••••••••••••••••••••••••••••••••••• 
4 . 
A. a prince •• ~··•••••••••••••••••••••••••••••••••••••• 
B. a Viking••••••••••••••••••••••••••••••••••••••••••• 
c. a wandering minstrel ••••••••••••••••••••••••••••••• 
D. an Indian chieftain••••••••••••••••••••••••••••••o• 
5 . 
A. Lochinvar •••••••••••••••••••••••••••••••••••••••••• 
B. Enoch Arden••••••••• • •••••••••••••••••••••••••••••• 
c. The Lady of the Lake ••••••••••••••••••••••••••••••• 
D. The Courtship of Miles Standish•••••••••••••••••••• 
6 . 
A. Joaquin Miller•••••••••••••••••••••••••••••••••••• 
B. Washington Irving••••••••••••••••••••••••••••••••• 
c. Sidney Lanier••••••••••••••••••••••••••••••••••••• 
D. Henry w. Longfellow••••••••••••••••••••••••••••••• 
7. 
A. a nickname gi ven t o Andrew Jackson•••••••••••••••• 
B. a poem about a battleshiP••••••••••••••••••••••••• 
c. a short story about Abraham Lincoln••••••••••••••• 
D. a patriotic song by Julia Ward Howe ••••••••••••••• 
a. 
A. the story of a pet bird••••••••••••••••••••••••••• 
B. a poem in which a man talks to a bird••••••••••••• 
c. a novel in which the leadi ng character is a negro . 
D. the name of Blackbeard's pirate - shiP•••••••••••••• 
9. 
A. a metaphor ••••••••• , ••••••••••••••••••••••••••••• • • 
B. alliteration••••••••••••••••••l••••••••••••••••••• 
c. simile •••••••••••••••••••••••••••••••••••••••••••• 
D. personification••••••••••••••••••••••••••••••••••• 
10. 
Hyperbole is a figure of 
11 . 
Evangeline tells of 
12 . 
The words : "The quality of mercy is 
not strained, " occur in 
13 . 
.. 
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"The night has a thousand eyes, " contains 
14. 
"Sail forth into the sea, 0 ship l contains 
the figure 
15 . 
"My apple tree will never get across and eat 
the cones under the pine tree , 11 comtains 
th.fl figure 
16. 
In The Barefoot Boy the author 
17. 
An epic is a 
18. 
Rabbi Ben Ezra deals with 
19 . 
The Idylls of the King was written by 
10. 
A. comparison•••••••••••••••••••••••••••••••••••••••• 
B. exaggerati on•••••••••••••••••••••••••••····•••••••• 
c. alliteration•••••••••. ••••••~•••••••••••••••••••••• 
D. contrast •••••••••••••••••••••••••••••••••••••••••• 
ll . 
A. a rural life i n New England••••••••••••••••••••••• 
B. the court ship of an Indian princess ••••••••••••••• 
c. the settling of Kentucky•••••••••••••••••••••••••• 
D. the banishment of the Acadians•••••••••••••••••••• 
12 . 
A. Hamlet •••••••••••••••••••••••••••••••••••••••••• 
Jj . ·1·ne Mer chant. of Veni ce •••••••••••••••••••••••••••• 
C. Thana tops J.S ••••••••••••••••••••••••••••••••••••• • •• 
D. The Lady of the .Lake•••••••••••••••••••••••••••••• 
13 . 
A. al literation•••••••••••••••••••••••••••••••••••••• 
B. personification••••••••••••••••••••••••••••••••••• 
c. simile ••••••••••••••• •• .•••• •• •• •• ••••••• •• ••••••• 
D. all egory•••••••••••••••••••••••••••••••••••••••••• 
14. 
A. personification•••··~··••••••••••••••••••••••••••• 
B. simile •••••••••••••••••••••••••••••••••••••••••••• 
c. metaphor •••••••••••••••••••••••••••••••••••••••••• 
D. exaggeration•••••••••••••••••••••••••••••••••••••• 
15. 
A. simile •••••••••••••••••••••••••••••••••••••••••••• 
B. metaphor•••••••••••••••••••••••••••••••••••••••••• 
c. personificati on••••••••••••••••••••••••••••••••••• 
D. al literation•••••••••••••••••••••••••••••••••••••• 
16 . 
A. deplores the hard lot of childhood•••••••••••••••• 
B. is sorry for the boy Who has no shoes ••••••••••••• 
c. describes boyhood as a happy t~e ••••••••••••••••• 
D. tells about a poor l ad who drowned himself •••••••• 
17. 
A. long serious narrat i ve poem••••••••••••••••••••••• 
B. historical essay•••••••••••••••••••••••••••••••••• 
c. historical novel about war •••••••••••••••••••••••• 
D. short stor.r ••••••••••••••••••••••••••••••••••••••• 
18. 
A. age and youth· •••••••••••••••••••••••••••••••••••• 
B. the Hebrew religion••••••••••••••••••••••••••••••• 
c. revenge •••••••••••••••••••••••••••••••••• • •••••••• 
D. war and peace ••••••••••••••••••••••••••••••••••••• 
19 . 
A. Dickens ••••••••••••••••••••••••••••••••••••••••••• 
B. Cooper •••••••••••••••••••••••••••••••••••••••••••• 
C. Tennyson•••••••••••••••••••••••••••••••••••••••••• 
D. Lewis ••••• ,,, , , •,,,,,,.,. , •• , • , , , , , ••••• , •••••••• , 
( 
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20 . 
Narrative verse is meant to 
21. 
The l anguage that Robert Frost uses in his poems i s 
22 . 
Most ba~lads are made up of 
23. 
A dr amatic monol ogue is a 
24 . 
I gylls of the King deals with 
... 
as. 
A sonnet has 
26 . 
·--·> 
.I 
Spoon River Anthology is a book of 
27. 
A l imerick is a six- line 
28 . 
If no two of the first four lines rhyme , 
the poem is 
29. 
A former leader of the school of "Imagists " was 
20 . 
A. tel l a story•••••••••••••••••••••••••• 
B. to be acted on a stage •••••••••••••••• 
c. to describe a scene ••••••••••••••••••• 
D. to l~ent the death of a friend ••••••• 
21 . 
A. conversational•••••••••••••••••••••••• 
B. flowery••••••••••••••••••••••••••••••• 
c. academic •••••••••••••••••••••••••••••• 
D. allegorical••••••••••••••••••••••••••• 
22 . 
A. two- line stanzas•••••••••••••••••••••• 
B. blank verse ••••••••••••••••••••••••••• 
c. iambic pentruneter••••••••••••••••••••• 
D. four -line stanzas ••••••••••••••••••••• 
23. 
A. one-act plaY••••••••••••••••••••••••• 
B. a story-poem with one speaker •••••••• 
c. a story-poem.••••••••••••••••••••••••• 
D. playlet•••••••••••••••••••••••••••••• 
24 . 
A. Arthurian romances ••••••••••••••••••• 
B. the exploits of Charlemagne •••••••••• 
c. Chile Roaand••••••••••••••••••••••••• 
D. the Napoleonic conquests ••••••••••••• 
25 . 
A. a quatrain••• • ••••••••••••••••••••••• 
B. fourteen l ines•••• ••••••••••••••••••• 
c. internal rhyming•• •• ••••••••••••••••• 
D. ten accents per line••••••••••••••••• 
26 . 
A. poems• ••••••••••••••••••••••••••••••• 
B. prose •••••••••••••••••••••••••••••••• 
c. short stories •••••••••••••••••••••••• 
D. epitaphs •••••••••••••••••••••• • •••••• 
27. 
A. serious poem.••••• •••••••••• •• •••••••• 
B. humorous poem•••••••••••• •• •••• • ••••• 
c. elegy-••••••••••••••••••••••• • •••••••• 
D. epigr~••• ••• •••••••••••••••••••••••• 
28 . 
A. free -verse ••••••••••••••••••••••••••• 
B. blank verse•••••••••••••••••••••••••• 
c. i~bic pentameter•••••••••••••••••••• 
D. spondee •••••••••••••••••••••••••••••• 
29 . 
A. Sara Teasdale •••••••••••••••••••••••• 
B. Robert Frost ••••••••••••••••••••••••• 
c. Amy Lowell••••••••••••••••••••••••••• 
D. Robinson Jeffers ••••••••••••••••••••• 
·-· • 
.... 
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Read the fol lowing selections. In the col umn on the angwer sheet ~ directly to 
the right of each selection1 cross out the letter representing the correct 
answer. 
Introduction (from Blake ' s "Song of Innocence") 
30. 
Piping down the valleys wild1 
Piping songs of pleasant glee 1 
On a cloud I saw a child 
And he laughing said to me . 
"Pipe a song about a lamb l" 
So I piped with merry cheer . 
"Pipe., pipe that song again" ; 
So I piped : he wiped to hear. 
"Drop thy pipe , thy happy pipe., 
Sing thy songs of merry cheer . " 
So I sang the srune again, 
While he wept with j oy to hear. 
"Piper ~ sit thee down and write 
In a book that all may read . 11 
So it vanished from my sight 
And I plucked a holl~t reed. 
And I made a rural pen, 
And I stained the water clear, 
And I wrote my happy songs 
Every child may j oy to hear . 
30 . 
A poet was i nspired to write by A. a lamb••••••••••••••••••••••••••••••••••••••••••• 
31. 
The poet 
32 . 
The child the poet saw was 
B. a c l oud•••••••••••••••••••••••••••••••••••••••••• 
c. a pipe ••••••••••••••••••••••••••••••••••••••••••• 
D. a child •••••••••••••••••••••••••••••••••••••••••• 
31. 
A. first piped ~ then sang, thenwrote ••••••••••···~· 
B. first wrote , then sang , then piped••••••••••••••• 
c. first sang, then piped, then wrote ••••••••••••••• 
D. first piped. thenwrote~ then sang•••••••••••••••• 
32 . 
A. his child •. •, ••••••••• •'• •• • •. • •• • •• • • • • • • • • • • • • • • • 
B. a neighbor•••••••••••••••••••••••••••••••••••••••• 
c. a young shepherdess ••••••••••••••••••••••••••••••• 
D. an ~aginary child••••• • •••••••••••••••••••••••••• 
3!.).. 
The poem 
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33. 
A. relates an actual experience of the poet's•••••••• 
B. is a symbolic expression of the feeling that 
the poet must write for children .... ........... • •• · 
c. is an allegory expressive of a disappointment 
over a 'lost cr..ild ••••••• ••• ••·•. ••• •• •• ••·•• •• •• ••• 
D. describes a way to write with a pipe and stained 
water•e••········································ 
34. 34. 
The . Canterbury pilgrims appear A. Sir Thomas More••••••••••••••••••••••••••••••••••• 
i n a maj or work by B. Malory••••••••••••••••••••••••••••••• •«"•••··-•••• 
C. Ca...x-ton •• iJ., .... •• •••••• • •• • ••• • •. • ·• •••• * •••••• -. ... , •. 
D. Chaucer .... . ~••••• ·••• ••j"' •••• • ••* ·•••• .. v•• ,.••••••••• 
35. 35. 
A Grecia.'ll u.rn was the subject of 
an ode by 
A. Keats•••••••••••••••••••••••••••••••••••••••••••• 
B. Dryden•••••••••••• • •••••••••••••••••••••••••••• • • 
c. Arnol·d·•••••••••••••••••••••••••••••••••••••••••• 
D. ShelleY••~•••••••••••••••• • ••••••••••••••••••a••• 
36. 36 . 
The s·l:;udious man's night is 
described in 
A. L'Allegro .~-·•••••••••••••••••••~••••••••* • • ••• •• 
B. Il Penseros o• ·•···~··•••••••••• .. ~•·••••••••••••••• 
c. Lycidas •••••••••••••••••••••••••••••••.,•••••••••• 
D. Comus . tl ..... • ...... ............ . .. . • ••• • ••••••••• ., •• 
37. 
Pandemonius was located in A. the tropics •••••••••••••••••••••••••••••••••••••• 
B. the arctic regions•••••••••••••••••• • •••••••••••• 
c. HSll .... . ............. . ........................... .. 
D. the Garden of Eden ....... ••••••••••••••••••••••••• 
One Year Ago 
(Landor) 
One year ago my path was green, 
My footstep light, my bro~r serene ; 
Al asl and could it have been so 
One year ago1 
There is a love to last 
~ llien t he hot days of youth are past; 
Such love did a S'Qireet maid besto-w 
One year ago. 
I t ook a leaflet from her braid, 
And gave it to another maid. 
Love & broken should have been thy b~1 
One year ago. 
38 . 
Th poet 
39 . 
The poem is 
40 . 
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38 . 
A. 
B. 
c. 
,has 
has 
has 
been turned dm~n by hi s lady~• • ••••••••••••• 
grown too old for l ove •••••••••••••••••••••• 
been disillusioned because no love l asts •••• 
D. has made a mistake • ~ . .... .. . 
] Star 
(Robe~t Branning 
All that I know 
Of a certain star 
Is, i t can throw 
(Like the angled spar) 
NOI!J' a dart of red , 
ow a dart of blue ; 
Till my friends have s aid 
They ' ould f ain see , too, 
My star that dartJ.es the red and the blue l 
Then it stops like q bird; like a flower 1 
Hangs f urled : 
••~•• • ••••ia ••• ••••• 
They !!ll.1 st solace themse 1 ves wi t_ Saturn above it . 
Y.rhat matter to me if their star i s a world 1 
Mi ne has opened i".,s soul to me ; the refore I 
L0ve i ta 
39 . 
really about A. 
B. 
c. 
D. 
40 . 
a 
a 
a 
a 
fl~ring bird. • ••• • ••.....• * •• • •• • • •• a • • •••• • •. • 
star i n Heaven ••• •• •• •••• •••••·••••••••••• 
\Voman. • .......... . , ••••••••••••••••••••••• • •• • • 
planet a• •~•••a••• ••• • ••••••••• • ••••••••••••••• 
'' h Man w·ith the Hoe" 
repre ents 
A. a ty ical farn1er • ••• ••••••••• •• • ••• • • • ••• • •••• • • 
B. a particule.r indiv i dual •• , •••• •• •••• •. •. ••• •• •• • 
c. all victims of drudgery•••••••••••• ••••··~" • ••• • 
Da an Ameri can farmer ••••••••••••••••••••••••••a••• 
41 .. 
Ed· rin r[arkh as one of the 41. 
first poe·ts to protest aga i nst A. unfair l abor conditions . • ........... •. • •• • •. • 
42 . 
Carl Sanburg's poems i ndicate 
that he is 
4 3 . 
Mi iver Cheevy was 
B. the cr1el t y an fu ·lity of ar •••••••••••••• 
c. t he conditi ons of mountaineers ••••••••~··••••• 
• injusti ce i n coui~s••••••••••••••••a••••••••• 
42 . 
.4 .• An observer of American indus·!"; rial life • • ••• • 
B. an advocate of soc ial revol ution••••••••••••• 
Ca a roi!lantic poet •••• •• •• •• .• a i ••• ••• ••• ••• •••• 
D. a classicist ••••••••••••••••••••••••••••••••• 
43 . 
A. an optimist a••• ••• •••••••••••••• •w•• ••••••••• 
B. a pessimist •••••• •••··~···•••••••••••••••••• 
c .. a procrast i nat i ng dreamer• •••• ••••••••••••••• 
D. a s adi st ••••*•••••• • , • ••••••••••••••••••••••• 
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Answer Sheet 20. 
for 33. A 
Appreciation of Poetry 3a. A B 10. 1 . 
A B c A A 
Sub-Test IV B c D B B 
(Information) c D c c 
D 21 . D D 
by 
. 
A 
11. B 2. 
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DIRECTIONS FOR AD¥ilNISTERI NG TEST 
Time Allotment 
iE'art .I (Sub-tests I-III) 
35 minutes to take test plus 5 minutes to fill in 
blanks. 
Part II (Sub-test IV) 
38 minutes to take test 
General directions for Part I (Sub-tests I-III) 
1. Distribute the answer sheets for Part I. Say 
to the students, "Do nothing with the answer 
sheet until I give the signal." 
2. After the answer sheets have been distributed, 
say, "Fill in the blanks for name, age, etc!' 
3. Distribute the question booklets for Part I. Say 
to t he students, "Do nothing with the guestion 
booklet until I give t he signal." 
4. After the question booklets have been distributed, 
say' noien the booklet from t he back and ~lace 
the ans er sheet Just 1ns1de the rear cov r. Be 
sure to line up the answer sheet with the 
questions in booklet." Demonstrate the correct 
procedure. 
5. After t he answer sheets are inserted in the book-
let, say, "Turn to Te~t I. Be sure to mark only 
on the answer sheet. 
6. After Sub-test III has been completed say, "Remove 
answer sheets from booklets. 11 
7. Collect answer sheets. 
8. Coll ect question booklets. 
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DIRECTIONS FOR SCORING TEST 
The test is scored qy means of two masks, one for 
each part of the test. The holes in the mask are so 
arranged that when the mask is placed over the answer sheet, 
the correct responses -• appear in the holes. If the pupil 
has marked the correct response, this can be seen at a 
glance. 
If the correct response has not been marked, mark it 
through the hole in the mask with colored pencil. Tally 
these colored marks for each individual sub-test and 
subtract from the number of items in the sub-test. Place 
the results in the spaces provided in column one of the 
scoring box on the answer sheet to Part I. Multiply tbe 
score obtained in each sub-test by the number (weighting 
factors) in the next column, placing the product in the 
last column, marked nweighted score!' (If there are any 
half-points in sub-test 4, round it out to the next whole 
number.} Add the numbers in this column to obtain the 
raw score. 
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